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Webinar Goals

1. Provide “talking points” that you can use to initiate, inform, support and direct
conversations concerning the safety and success of children with disabilities. Three
levels of conversations:

» Level 1: Awareness & Understanding;
» Level 2: Recognition & Reporting; and

» Level 3: Prevention & Response.

2. Provide and seek information, strategies and resources re. day-to-day
instructional activities that can be used to enhance the safety and success of all
children with a particular focus upon children with disabilities.

3. Foster the development and use of a collaborative network to design, implement
and evaluate strategies, resources and program designs to enhance the safety and
success of all children with a particular focus upon children with disabilities.
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» "It Is easier build strong children than
to repair broken men.”

-rederick Douglass
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Opening Questions...

1. What roles do you now serve, e.g., feacher, counselor,
administrator, parent, survivor, teacher preparation,
research, etc.e
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2. What information, strategies and/or resources do you
hope to gain from this Webinare

Please use the “chat” option to respond to these questions.




Starting point...

» Since | began my work on this fopic in 2006 | have
learned...

» ...to focus upon the safety and success we want for our children,

vs. wait for the harm and trauma of maltreatment.

» ...that individuals must be willing to talk about our children’s
safety before they can act to enhance that safety.

» ...that the safety and well being of our children is inherently
grounded in the safety and well being of their parents.

» ...while we must trust our instincts when we think a parent, or a
child, is experiencing trauma, we are frequently not ready to act
on those instincts.
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» | have learned that...

» ...educational professionals are often hesitant to incorporate
child safety into IFSP and |EP plans.

» ...parents and professionals need “just in time"” vs. “just in case”
information concerning the safety of their children and students.
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» ... we need collaborative partners to successfully and
systematically enhance the safety of our children

» Question: Can you add any points that you have learned as a result
of your work on this topic?

Please use the “chat” option to respond to these questions.




Talking Points: Level 1 "Awareness & Understanding”
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» Definitions:

» Malireatment:

- "An act or failure to act which presents an imminent risk
of serious harm."
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» Perpetrators:

» ...iIndividuals who harm children are either actively
(abuse), or passively (neglect) using a child to safisfy
their own needs and desires in such a way to cause
significant harm to the child (Lightfoot, 2019).

Web Resource Definitions of Child Abuse & Neglect



https://www.childwelfare.gov/topics/can/defining/

» Timing:

» ...children are at greatest risk for neglect and physical
maltreatment during their first five years of life when they are the
most isolated and dependent on others for the health and
wellbeing (Wildeman, Emanuel, Leventhal, Putham-Horstein, &
Waldfogel, 2014).

» ...As children grow older, their risk for neglect decreases and
their risk physical, sexual and emotional maltreatment increases
(Putnam-Hornstein & Needell, 2011).

» ...Maltreatment is most likely to occur when the abuser can
isolate, gain control over and be alone with a child (Winters &
Jeglic, 2017).

» Web Resource: Child Mdalireatment 20192: Summary of Key Findings full
report
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https://www.childwelfare.gov/pubPDFs/canstats.pdf
https://www.acf.hhs.gov/cb/report/child-maltreatment-2019
https://www.acf.hhs.gov/cb/report/child-maltreatment-2019

» Impact....children who experience abuse are at

Increased risk for: 10
» Health:

» increased probability of experiencing obesity, high blood §

pressure, and cardiovascular disease (Dye, 2018). §

» Behavior: f.g

» self-injurious behaviors, eating disorders, aggression, §

substance abuse (Dye, 2018).

» Emotional:

» depression, learned helplessness, attachment disorders,
inability o trust others, difficulty in regulating stress, suicidal
behavior (Dye, 2018).

» Education:

» decreases school attendance, poor academic performance, -

and increases school drop oufts (Fry, D., Xiangming, F., Stuart, E.,
Casey, T., Xiaodong, Z., Jiaoyuan, L., Lani, F., & Gillean, M., 2018).
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» Perpetrators:

» Most individuals who neglect children are female vs. most
individuals who abuse children are males.

» Individuals who have the most contact with, control over and
isolated time with a child have the greatest opportunity to abuse
the child.

» In the majority of cases, such individuals are the child’s
caregivers, followed by those who are known and trusted by the
parents.
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» Most perpetrators are in the early to late 20s.

» Perpetrators “groom’ their victims to keep bigger and more
sinister “secrets” that increasingly make the victim feel complicit
in the abuse, i.e., somehow it is their fault, that they did
something wrong.

(Hurren, Thompson, Jenkins, Chrzanowskl, Allard &Stewart, 2018).

web Resource Child Maltreatment 20192: Summary of Key Findings full report \


https://www.childwelfare.gov/pubPDFs/canstats.pdf
https://www.acf.hhs.gov/cb/report/child-maltreatment-2019

» Incidence:

» ...children with disabillities are 3-4 times more likely to maltreated
(heglected & abused) than their nondisabled peers (Sullivan &
Knutson, 2000).

» ...Itis estimated that 25+% of children with disabilities will
experience one or more forms of maltreatment between birth
and 18 years of age (Jones et al, 2012).

» Particular types of disabilities, e.g., those with behavior and/or
communication disabilities, experience higher rates of
maltfreatment (Christoffersen, 2019).

» Web Resource The Risk and Prevention of Maltreatment of Children with
Disabilities
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https://www.childwelfare.gov/pubpdfs/focus.pdf
https://www.childwelfare.gov/pubpdfs/focus.pdf

» Causes: Students with disabilities are at greater risk for
maltreatment due 1o theirr:

» ...social isolation, stigma and discrimination (Lightfoot, 2019;
Lomas & Johnson, 2012).

» Risk Factors: Students with disabilities often...

» 1. ...are lonely and susceptible to almost any attention,
even if that attention is confusing, upsetting and painful;

» 2. ...lack age appropriate friends, therefore they do not
know what are appropriate vs inappropriate behaviors;

» 3. ...are not recognized to experience a significantly
higher risk of maltreatment;

» 4. ...can be lured into risky face-to-face and online
situations because they are socially naive; and

» 5. ...are expected to act differently due to their disabilities,
therefore behavioral indicators of maltreatment are often
missed, or misinterpreted.
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» Causes: (cont.)
» ... imited language skills that reduce their

N

understanding and ability to report maltreatment
(Miller, Verson, & Capella, 2005).

» Risk Factors: Students with disabilities often lack
sufficient language skills to effectively...

» 6. ...share the who, what, when, and where of their day-
to-day experiences, therefore are not understood or
believed when they share a maltreatment experience;

» 7. ...name their body parts;

» 8. ...identify the emotions they are experiencing, €.9.,
scared, confused, fearful, etc.; and

» 9. ...gain an adult’s attention and persist in telling
someone that they confused, uncomfortable, even
scared about what they are experiencing with another
individual.
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» Causes: (cont.)

» ...conditioned to be compliant to adult commands
and being touched by adults without consent or
understanding (Hibbard & Desch, 2007; MacDougall, 2000).

» Risk Factors: Students with disabillities often...

» 10. ...do not understand what is appropriate and
inappropriate demands from adults and older peers;

» 11....are used to doing what adults tell them to do with

little understanding of what or why they are being to do it;

and

» 12....do not know they have the right to say “NO!" and
what to do if that right is not respected.
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» Causes: (cont.)

» ... limited understanding of their emerging sexuality and
what constitutes maltreatment (Miller, Verson, & Capella, 2005).

» Risk Factors: Students with disabillities often do not
understand ...

» 13. ...why and how their bodies and emotions are
changing during puberty making them easier to
manipulate, confuse and maltreat;

» 14. ...how to appropriately and safely respond to their
emerging sexual emotions; and

» 15. ...what are appropriate dating behaviors.

Web Resource Child Factors That Coniribute to Child Abuse and Neaglect
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https://www.childwelfare.gov/topics/can/factors/child/
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» Those are the “risk factors” that | have found through my
research and experience.

» Question: What additional/different risk factors have you
discovered?

w
>
Q.
©)
>
5
(%]
©)
)
®
(@]
)
Q
9)
©)
3

Please use the “chat” option to respond to this question.




Level 1: Summary

» Perpetrators use children to satisty their own needs and desires in
such a way to cause significant harm to the child.

» The type of maltreatment experienced by children changes over
time.

» Children who are most dependent upon adults for the care and
who are most isolated (physically and socially) from the community
are at the greatest risk for malireatment.

» Malireated children are “groomed” by their assailants to keep
‘secrets.”
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Level 1: Summary (cont.)...

» Adults. and older children, who have the greatest control over and
alone time with a child have the greatest opportunity to maltreat
the children.

» The trauma of maltreatment has significant, life long, negative
Impact upon the individual’'s health, behavior, emotional state and
educational achievement. This impact is in addition to challenges
caused by the child’s disability

» Children with disabilities “risk factors” make them ideal victims of
maltreatment.
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Talking Points: Level 2 "Recognifion & Reporting” 20
» Recognition: g

» ...children who are experiencing maltreatment often: g

@

1. show sudden changes in behavior; %

2. has notf received help for physical or medical problems S

brought to the parents attention;
3. excessively vigilant/watchful;
4. are overly compliant, withdrawn, or aggressive;

5. comes to school or other activities early, stays lates and does
not want to go home;

6. are reluctant to be around a parficular individual, or go to a
parficular setting.

Web Resource: What is Child Abuse and Neglecte Recognizing the Signs and Symptoms



https://www.childwelfare.gov/pubPDFs/whatiscan.pdf

» ...adults who are maltreating children often: 1
1. blame the child for problems;
2. show little concern or empathy; -
3. encourage harsh discipline for the child; ?j
4. demand unreasonable levels of performance; &%
5. are excessively controlling; and %
6. rely upon the child to meet their (i.e., the adults) needs. )

» ...adults and their children who they are maltreating often:
1. touch orlook at one another;
2. describe their relationship as entirely negative; and
3. state they do not like one another.

Web Resource: What is Child Abuse and Neglect?2 Recognizing the Signs and Sympioms



https://www.childwelfare.gov/pubPDFs/whatiscan.pdf

» Reporting: ...

» ...there is significant hesitancy to report a child suspected of 22
experiencing maltreatment because of...

» ...a fear of being wrong; §

» ...an uncertainty re. how to make a report; §

@

» ...a lack of knowledge of what happens after a report has been §

made; 3

3

» ...the belief that reporting may make things worse for the child;
» ...the child has asked them not to tell anyone;




» Reporting (cont.)

» ...a fear of disapproval from parents, of parental denial, of
lack of administrative support and possible legal ramifications
for false allegations;

» ...alack of tfraining, and ongoing support, concerning how to
recognize, report and respond to possible incidences of child
abuse; and

» ...a belief that someone else is dealing with this problem.

(Alvarex, Kenny, Donohue & Carpin, 2004; Bonner, & Hensley, 1997; Kenny, 2001;
2004);
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» When you talk to the child suspected of experiencing malfreatment:

» “Actively listen to the child (stop what you are doing, look at her/him, 24
respond by nodding and making supportive sounds).

» Control your expression of panic, shock or horror. %

» Express your belief that the child is telling the fruth. %

3

» Use the child’'s language and vocabulary.

» Tell the child that this has happened to other children and that they are
not alone.

» Reassure the child that to disclose was the right thing to do,
emphasizing that, whatever happened, it was not their fault and they
are not bad.




» When you talk to the child suspected of experiencing

maltreatment: (cont.) 25

» Tell the child that you will do your best to support and protect
them. >
» Indicate that you will have to make a report of the incident to :
the head teacher/warden and that they will help to stop the S
abuse. 5
3

» Do not...

» ...make any judgmental statement about the alleged
perpetrator. The child may well love this person and only want
the abuse to stop.

» ...seek details beyond those the child freely wants to tell you.
Your role is to listen to the child, not o conduct an investigation.

» (Cossar, J., Belderson, P., Brandon, M., 2019).




» Informational Web Resources:

» State Statues Regarding Child 26
Maltreatment +
» State Child Abuse & Neglect Reporting _§
Numbers j
» Decision Strategies: EpM R
» Share your suspicions with the school The topic of child abuse is a

principle and/or counselor

» Call 1-800-4-A-CHILD) 24/7 for a free,
confidential call with a ChildHelp counselor
re. your maltreatment suspicions

» The counselor will help you decide if a report
is warranted and if so, who to contact

> We I I lUST rISk belng Wrong for The SOfeTy eporting child abuse can be scary, but if you are a witness to reisa
" . uge benefit to making the report yours i our story first hand gives the child
O n d We | | be I n g Of 'I'h e C h | | d care worker much better inform rom someone not involved.
L]

ounselors are available to talk through child abuse situations if you have questions or need
nal support. We can also help research additional resources that may be available to you.



https://www.childwelfare.gov/topics/systemwide/laws-policies/state/
https://www.childwelfare.gov/topics/systemwide/laws-policies/state/
https://www.childwelfare.gov/organizations/?CWIGFunctionsaction=rols:main.dspList&rolType=custom&rs_id=5
https://www.childwelfare.gov/organizations/?CWIGFunctionsaction=rols:main.dspList&rolType=custom&rs_id=5
https://childhelphotline.org/

Level 2: Summary

» The poorly understood behaviors of students with disabilities make it
more both unlikely and more difficult that they will be suspected of
experiencing maltreatment.

» Making a report of suspected child maltreatment is a stressful,
doubt riddled process with many barriers that impede reporting of
children suspected of experiencing maltreatment.

» Professional development is needed to help individuals effectively
recognize and report a child that is suspected of experiencing
maltfreatment.
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Level 2: Summary (cont.)

» Parficular attention should be given to recognizing the behavioral
indicators of maltreatment as demonstrated by children with
disabillities.

» Localresources (e.g., school principle and counselor), online
counselors (e.g., ChildHelp Hotline) and online resources (e.g., state
reporting contact numbers & reporting protocols) can serve to
reduce reporting barriers.

» Bottom line...you must trust your “gut” and report your suspicions for
the immediate and long term safety and success of a child.
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Talking Points: Level 3 "Prevention & Response”

» On October of 2018 the Councill for Exceptional Children established
the policy on the Prevention and Response 1o Maltreatment.

» The policy has three primary elements, i.e.,

1. ...building awareness and understanding of maltreatment of children
and youth with disabilities;

2. ...advocating mechanisms for recognizing and reporting maltreatment;
and

3. ...Incorporating prevention and response strategies into everyday
practices.

» This policy resulted from a multiyear effort by members of the CEC
Interdivisional Caucus (IDC).
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https://exceptionalchildren.org/sites/default/files/2020-08/FINAL%20Policy%20on%20Maltreatment%2020180925.pdf

» The impact of the policy is that educators of students with disabilities 30

are now expected to prevent and respond, as well as recognize
and report maltreatment.

» Research by the IDC group found that... 3

@

» ...while a slight majority of survived CEC members felt confident in their %

knowledge of the incidence, observation and reporting of q

maltreatment, 3

» ...80% indicated the need for more information in how to prevent and
respond to their students who had experienced maltreatment (Cihak,
Bogdan, DeBettercourt, Hopkins, Johnson, Lively, & VanderPloeg, 2015).

» Question: Does your own experience support these finding?

Please use the “chat” option to respond to these questions.

» This final section of the Webinar has been designed to address this
need for additional information concerning preventoin strategies.




Risk Factors to Prevention Strategies

» | have identified 15 factors that increase students with disabilities risk
for maltreatment.

» | propose all but one of those factors can be addressed through
day-to-day classroom activities of all students, with a particular
focus upon students with disabilities.

» The exception is risk factor number is number, i.e., 3. ...are not
recognized to experience a significantly higher risk of
maltreatment.”

» This factor simply requires a “Level 1" conversation that shares
information presented within this Webinar.

» It all starts with a conversation....one that you will very likely have to
initiate!
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How can the risk factors be
addressed during day-to-day
INnstructione

» How can educators help all students, with a particular focus upon
students with disabilities, gain the knowledge and skills they need to
be safe and successfule

» What are the educational strategies and resources that can be
used to assist teachers in this worke

» Here are a few examples | have pulled together of instructional
possibilities.
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Instructional Example

NN deleifels

» 8. ...identify the emotions they are experiencing, e.g., scared, confused,

fearful, etc.
» Inst. Goal:

» Student can accurately name (e.g., tell, write, role play, or draw) the
emotions they demonstrate each day for a week.

» Inst. Resources:

» You/Tube Explanation: Check-In / Check-Out Providing a Daily Support
System

» Teaching ldeas: Emotional Check-Ins; Understanding Feelings

» Supporting Children’s Literature: Alex and the Scary Things: A Story to
Help Children Who Have Experienced Something Scary; How Are You
Feeling Today Baby Bearg: Exploring Big Feelings After Living in a Stormy
Home; Today | Feel Silly: And Other Moods That Make My Day

W
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https://www.youtube.com/watch?v=MyPUY38blZQ
https://www.youtube.com/watch?v=MyPUY38blZQ
https://usergeneratededucation.wordpress.com/2020/05/16/emotional-check-ins-in-a-teaching-webinars/
https://www.safesecurekids.org/understanding-feelings
https://www.amazon.com/Alex-Scary-Things-Experienced-Something/dp/1849057931/ref=sr_1_1?crid=23326Y9Y6EQKL&keywords=alex+and+the+scary+things&qid=1674591331&s=books&sprefix=alex+and+the+sc%2Cstripbooks%2C146&sr=1-1&asin=1849057931&revisionId=&format=4&depth=1
https://www.amazon.com/Alex-Scary-Things-Experienced-Something/dp/1849057931/ref=sr_1_1?crid=23326Y9Y6EQKL&keywords=alex+and+the+scary+things&qid=1674591331&s=books&sprefix=alex+and+the+sc%2Cstripbooks%2C146&sr=1-1&asin=1849057931&revisionId=&format=4&depth=1
https://www.amazon.com/How-Feeling-Today-Baby-Bear/dp/184905424X/ref=sr_1_1?crid=342RBLU1QSL3K&keywords=how+are+you+feeling+today+baby+bear&qid=1674498007&s=books&sprefix=how+are+you+feeling+today%2Cstripbooks%2C144&sr=1-1
https://www.amazon.com/How-Feeling-Today-Baby-Bear/dp/184905424X/ref=sr_1_1?crid=342RBLU1QSL3K&keywords=how+are+you+feeling+today+baby+bear&qid=1674498007&s=books&sprefix=how+are+you+feeling+today%2Cstripbooks%2C144&sr=1-1
https://www.amazon.com/How-Feeling-Today-Baby-Bear/dp/184905424X/ref=sr_1_1?crid=342RBLU1QSL3K&keywords=how+are+you+feeling+today+baby+bear&qid=1674498007&s=books&sprefix=how+are+you+feeling+today%2Cstripbooks%2C144&sr=1-1
https://www.amazon.com/Today-Feel-Silly-Other-Moods/dp/0060245603/ref=sr_1_1?s=books&ie=UTF8&qid=1518801245&sr=1-1&keywords=today+i+feel+silly

Instructional Example

» Risk Factor:
» #7....name their body parts

» #12.....does not know they have the right to say “NO!" and what to do if
that right is not respected

> Igs’r. C)Bool: Student can accurately identify (e.g., tell, write, role play, or
raw)..

» ...the correct name for major body parts.

» ...when they have the right to say “NO" and what to do if that right is not
respected.

» Inst. Resources:

» YouTube Explanations: Consent for Kids; Kids Talk Albout Their Bodies; My
Body Belongs to Me; Consent And Communication

» Teaching Ideas: Teaching Consent
» Supporting Children’s Literature: Saying No (YTV); Be Safe w/ Touch, Teasing

& Play; Milo’s Boundaries (YTV); | Said NO! A Kid-to-Kid Guide to Keeping
Private Parts Private; | Don't Want to Go to Justin’s House Anymore

“YTV" = YouTube video: book read aloud

o
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https://www.youtube.com/watch?v=h3nhM9UlJjc
https://www.youtube.com/watch?v=v66PVuL2oOM
https://www.youtube.com/watch?v=a-5mdt9YN6I&t=9s
https://www.youtube.com/watch?v=a-5mdt9YN6I&t=9s
https://www.youtube.com/watch?v=1wOqcU79Rh8
https://www.safesecurekids.org/learn-together
https://www.youtube.com/watch?v=4usEMzRjJzg
https://www.amazon.com/Safe-Touch-Teasing-Play-boundaries-ebook/dp/B01CQBK1BI/ref=sr_1_1?keywords=be+safe+with+touch%2C+teasing%2C+and+play&qid=1563816669&s=books&sr=1-1
https://www.amazon.com/Safe-Touch-Teasing-Play-boundaries-ebook/dp/B01CQBK1BI/ref=sr_1_1?keywords=be+safe+with+touch%2C+teasing%2C+and+play&qid=1563816669&s=books&sr=1-1
https://www.youtube.com/watch?v=jXvSkQWtOVg
https://www.amazon.com/Said-Guide-Keeping-Private-Parts/dp/1878076493/ref=sr_1_1?crid=3BBFIRDOMMHE0&keywords=%29%3B+I+Said+NO%21+A+Kid-to-Kid+Guide+to+Keeping+Private+Parts+Private&qid=1674495756&s=books&sprefix=i+said+no+a+kid-to-kid+guide+to+keeping+private+parts+private%2Cstripbooks%2C182&sr=1-1
https://www.amazon.com/Said-Guide-Keeping-Private-Parts/dp/1878076493/ref=sr_1_1?crid=3BBFIRDOMMHE0&keywords=%29%3B+I+Said+NO%21+A+Kid-to-Kid+Guide+to+Keeping+Private+Parts+Private&qid=1674495756&s=books&sprefix=i+said+no+a+kid-to-kid+guide+to+keeping+private+parts+private%2Cstripbooks%2C182&sr=1-1
https://www.amazon.com/Said-Guide-Keeping-Private-Parts/dp/1878076493/ref=pd_bxgy_vft_none_img_sccl_1/140-3459218-7451520?pd_rd_w=meHes&content-id=amzn1.sym.7f0cf323-50c6-49e3-b3f9-63546bb79c92&pf_rd_p=7f0cf323-50c6-49e3-b3f9-63546bb79c92&pf_rd_r=G1G9NTE8SH6DCKGRED8W&pd_rd_wg=ILrwE&pd_rd_r=d161c2ef-3048-4dfb-ac7b-6dbb58a8c269&pd_rd_i=1878076493&psc=1

Instructional Example:

NN deleifels

» 6....share the who, what, when, and where of their day-to-day
experiences, therefore are not understood or believed when they share
a maltreatment experience

» Instructional Goal: Student can accurately identify (e.g., tell, write,
role play, or draw) the who, what, when, and where within a true
and a fictional story + explain the difference.

» Instructional Resources:
» YouTube Explanation: The Power of Storytelling in Teaching

» Teaching ldeas: How Telling Stories Helps Children Learn: 30 Storytelling
Tips For Teachers To Capture Students’ Attention

» Children’s Literature: Saying No (YTV); Be Safe w/ Touch, Teasing & Play;

Milo's Boundaries (YTV); Alex and the Scary Things: A Story 1o Help
Children Who Have Experienced Something Scary; How Are You Feeling

Today Baby Beare:
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https://www.youtube.com/watch?v=-FJD68y7LNo
https://www.pbs.org/parents/thrive/how-telling-stories-helps-kids-learn
https://www.teachthought.com/pedagogy/storytelling-tips-for-teachers/
https://www.teachthought.com/pedagogy/storytelling-tips-for-teachers/
https://www.youtube.com/watch?v=4usEMzRjJzg
https://www.amazon.com/Safe-Touch-Teasing-Play-boundaries-ebook/dp/B01CQBK1BI/ref=sr_1_1?keywords=be+safe+with+touch%2C+teasing%2C+and+play&qid=1563816669&s=books&sr=1-1
https://www.youtube.com/watch?v=jXvSkQWtOVg
https://www.amazon.com/Said-Guide-Keeping-Private-Parts/dp/1878076493/ref=sr_1_1?crid=3BBFIRDOMMHE0&keywords=%29%3B+I+Said+NO%21+A+Kid-to-Kid+Guide+to+Keeping+Private+Parts+Private&qid=1674495756&s=books&sprefix=i+said+no+a+kid-to-kid+guide+to+keeping+private+parts+private%2Cstripbooks%2C182&sr=1-1
https://www.amazon.com/Alex-Scary-Things-Experienced-Something/dp/1849057931/ref=sr_1_1?crid=23326Y9Y6EQKL&keywords=alex+and+the+scary+things&qid=1674591331&s=books&sprefix=alex+and+the+sc%2Cstripbooks%2C146&sr=1-1
https://www.amazon.com/Alex-Scary-Things-Experienced-Something/dp/1849057931/ref=sr_1_1?crid=23326Y9Y6EQKL&keywords=alex+and+the+scary+things&qid=1674591331&s=books&sprefix=alex+and+the+sc%2Cstripbooks%2C146&sr=1-1
https://www.amazon.com/How-Feeling-Today-Baby-Bear/dp/184905424X/ref=sr_1_1?crid=342RBLU1QSL3K&keywords=how+are+you+feeling+today+baby+bear&qid=1674498007&s=books&sprefix=how+are+you+feeling+today%2Cstripbooks%2C144&sr=1-1
https://www.amazon.com/How-Feeling-Today-Baby-Bear/dp/184905424X/ref=sr_1_1?crid=342RBLU1QSL3K&keywords=how+are+you+feeling+today+baby+bear&qid=1674498007&s=books&sprefix=how+are+you+feeling+today%2Cstripbooks%2C144&sr=1-1

Instructional Example:

» Risk Factor:
» #15. ...what are appropriate dating behaviors

» Inst. Goal: Student can accurately identify (e.g., tell, write, role play, or
draw) three appropriate and three inappropriate dating behaviors.

» Inst. Resources:

» YouTube Explanation: The 8 Stages of Dating; Teen Dating Violence

» Teaching ldeas: Teen Dating Violence: Literature Review: A product of

the Model Programs Guide; Understanding Healthy Relationship

» Supporting Children’s Literature: Drama: A Graphic Novel; Dating
Smarts: What Every Teen Needs To Know To Date, Relate Or Wait
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https://www.youtube.com/watch?v=X6Hk7hIAStw
https://www.youtube.com/watch?v=IjDpQfSPB4A
https://ojjdp.ojp.gov/model-programs-guide/literature-reviews/Teen-Dating-Violence#1
https://ojjdp.ojp.gov/model-programs-guide/literature-reviews/Teen-Dating-Violence#1
https://www.edu.gov.mb.ca/k12/cur/physhlth/frame_found_gr12/rm/module_e_lesson_1.pdf
https://www.amazon.com/Drama-Raina-Telgemeier-ebook/dp/B00J417G2G/ref=sr_1_1?crid=3RP07S7JT6APZ&keywords=drama+book+by+raina+telgemeier&qid=1674503382&sprefix=Drama+by+Raina+Telgemeier%2Caps%2C111&sr=8-1
https://www.amazon.com/Dating-Smarts-Every-Needs-Relate-ebook/dp/B00N9MQ1YA/ref=sr_1_1?crid=2KUN5UJGLTUKC&keywords=Dating+Smarts%3A+What+Every+Teen+Needs+to+Know+to+Date%2C+Relate+or+Wait%21&qid=1674503243&sprefix=dating+smarts+what+every+teen+needs+to+kn
https://www.amazon.com/Dating-Smarts-Every-Needs-Relate-ebook/dp/B00N9MQ1YA/ref=sr_1_1?crid=2KUN5UJGLTUKC&keywords=Dating+Smarts%3A+What+Every+Teen+Needs+to+Know+to+Date%2C+Relate+or+Wait%21&qid=1674503243&sprefix=dating+smarts+what+every+teen+needs+to+kn

Questions... 37
» Do you have, or know of someone, who has instructional 3
experiencing addressing one, or more of the idenfified risk factorse >

3

» Would you be interested in collaborating to identify, share and use §7

3

instructional strategies and resources to address the identified (or
other) risk factors for the purpose of enhancing the safety and
success of all children, with a particular focus upon children with
disabilitiese

Please use the “chat” option to respond to these question:s.




Level 3: Summary

» CEC policy now calls for special education professionals to expand
their responsibilities from the recognition and reporting of children
suspected of experiencing maltreatment, to malireatment
prevention and response.

» Existent research indicates that most professionals are not prepared
carry out this expanded responsibility.

» Students’ with disability have been identified 1o exhibit specific risk
factors that increase their likelihood of being malireated.

» It was proposed that the risk factors can be addressed through day-
to-day instructional activities that would enhance the safety and
success of all children.
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Level 3: Summary (cont.)

» Web and text based resources were shared to demonstrate how
day-to-day instructional activities can be used to address specific
risk factors.

» A call for collaboration was made o inform and expand the use of
instructional strategies and resources to enhance the safety and
success of all children, with a particular focus upon children with
disabillities.
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Q& A 40
» What are your questions, suggestions and reactions concerning the z
maltreatment of all children, with a particular focus upon children S

with disabilities?

@

E

%

Please use the “chat” option to respond to these question:s.




A few key resources... 41

» Level 1. Awareness & Understanding
» CDC: Adverse Childhood Experiences

» Child Welfare Information Gateway: The Risk and Prevention of
Maltreatment of Children with Disabilities.

WO’ [Ipwb@uosuyoloyg

» Level 2: Recognition & Reporting

» ChildHelp Hotline: 24/7 online, confidential chat, call, or text calls with
counselors to decide if and how to report, or seek help in relation child
maltfreatment

» State Maltreatment Reporting Contact Information

» Level 3: Prevention & Response

» Hands & Voices: O.U.R. Children Project: Monthly topical phone
conversations, Parent Toolkit, resources, articles and recorded Webinars.

» Kidpwer International: Curricular materials and workshops concerning
child abuse, bullying, assault, intimate partner violence prevention;
services for parents; online safety and digital citizenship.



https://www.cdc.gov/violenceprevention/aces/index.html
https://www.childwelfare.gov/topics/can/
https://www.childwelfare.gov/pubpdfs/focus.pdf
https://www.childwelfare.gov/pubpdfs/focus.pdf
https://childhelphotline.org/
https://www.childwelfare.gov/organizations/?CWIGFunctionsaction=rols:main.dspList&rolType=custom&rs_id=5
https://www.handsandvoices.org/
https://www.handsandvoices.org/resources/OUR/index.htm
https://www.handsandvoices.org/pdf/OUR-Toolkit.pdf
https://www.kidpower.org/

»"Anyone who does anything to help o
child in his life Is a hero."

Fred Rogers
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Contact Information 43
» Dr. Harold Johnson %
» Professor Emeritus/Kent State University 5
» 3hajohnson@gmail.com 3
» Cell: 330 388-5993

» Please contact me if you would like to join a community of
learners who are working to enhance the safety and
success of all children, with a particular focus upon
children with disabilities.



mailto:3hajohnson@gmail.com
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